Enhancing Occupational Therapy Education
Through Faculty Engagement in Curriculum Mapping
and Pedagogical Reflection
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Program Evaluation and Vision

Explore move to Entry Level OTD

X Examine existing curriculum strengths
and challenges utilizing collaboration
and authentic dialogue

X Program Evaluation discussions and
novel attempts at looking at program
led to curriculum mapping literature

X Led to one year formative evaluation
study utilizing mapping, faculty
Interviews and iterative group analysis
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Why mapping?

x The guideaintQ G KS O dzNN
(English, 1980).

X Mapping process includes:
x Content actually taught
x How long taught

x Match between what is taught and
what Is assessed



Curriculum Mapping
Map an entire curriculumg course to outcome
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= Developed & Practiced with Feedback

= Demonstrated at the Mastery Level Appropriate for Graduation
4 = Denotes where the signature assignment is given

¢ = Outcome is introduced in a prerequisite course
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Map a course

Topic/Content Skills

Research Understand the differences Discussion and

Paradigms between quantitative & Application of

gualitative ways of knowing knowledge to
framing of study

Sielenllalefig[s88 Conduct a review of the

Literature literature using multiple Provides 20

databases relevant articles in
APA format*

Synthesize literature to

identify themes and gaps  Outline of
literature review
that supports
research




Mapping in the Health Sciences
(Willett, 2008)

X Survey sent to Canada and UK medical
schools

X 90% of 31 schools are implementing mapping

X Mapping was useful in

x Making curriculum transparent

X Conducting holistic curriculum evaluation
x Challenges

X Time

X Funding

X Human resources



Pharmacy and Nursing

(Britton et al, 2008; Plaza, et al, 2007)
(Landry, 2011)

TODCM =9

|||||||||||||||||

x Mapping Is an expectation In |~ ——— " vexroueraun
evaluation and assessment of — = — 7z
outcomes in pharmaceutical - <=
education

I Utilize electronic systems

x Nursing in two community colleges
and a state university developed
audit tool to review course syllabi

X Revealed gaps and redundancies
X Enabled revisions and collaborations



The Sage Plan

X Foster collaboration
X Discussontent andpedagogy

x Share knowledge about teaching and
learning

x Align curriculum
X Authentic dialogue
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Department as Unit of Social Organization

Commitment to Authenticity



Fourth

(Generation
Evaluation

Guiding Theoretical Models

Fourth Generation Evaluation
(Gubaand Lincoln, 1989; 2001)

Deliberative Democratic Evaluation
(House and Howe, 1999)

O Individuals have preexisting constructions
about the curricula and these constructions neec
to be made transparent to the group

O Value is placed on inclusive dialogue that allow
for the free expression of differing opinions

O Process of evaluative dialogue aims to develor
shared understandings and/or consensus



Summer through Study Design
Fall Semester

Conduct
Individual

Start
Curriculum
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Faculty Retreat:
Interview Findings
Mapping Analyses
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Spring
Semester

Repeat
Curriculum
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End of year Facult
Retreat:
Mapping Analyses




Curricular Context

Foundations & Evaluation & OT Service Delivery &
Professional Intervention in Research
Responsibilities Practice Settings

Pupporting Theme I: PerEnvironment Occup Relationships
Support eme |l Therapeutie & Interactions
v Supporting Theme lll: Competent Praciite

The Sage Colleges Program in Occupational Therapy
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Faculty Commitment

.

X Complete curricular maps in real time

X Participate in semsstructured interviews
about program history, delivery and future
projections

X Review and analyze maps and data from
Interview at January retreat



Interviews

x Semtstructured individual
meetings

x 45-60 minutes

X Provided questions prior to
meeting

x Audio taped and transcribed
x Member checking




Interview Analysis

1. Cainvestigators individually coded the data identifying:
Claimsc shared positive assertions about the program
Concerng shared unfavorable assertions
Issuesc Areas of disagreementGubaand Lincoln, 1989)

2. Coded guotations were compared and discussed to establish inte
coder agreement (Saldana, 2009).

3. Five emergent categories were-constructed to subsume Claims,
Concerns and Issues.

4. Trustworthiness of the process was maintained by conducting
Member Checking and Peer Debriefingréfting, 1991).



Interview Findings:
Claims and Concerns

X Claims and Concerns coded into 5 categories:
x Curriculum-¢ 5SaA 3y SR (2 LINE RdzC
centered focused practitionets. 0 Of | A YU

& b St8 teke more steps to create synchrony in
honoring the diversity of teaching methods and
F 84SaayYSyu&ongetnNI 0 ST A S b€

x Experiential learning; dntegratedfieldworkis a
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the other demands of the prograin 6 O2 Yy OS NJ

x Judent life
X Faculty collaboration
X Connectionto the college community



Faculty Collaboration
(concern)
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|SSUEes Faculty perceptions varied when speaking about

1. Equity across course load
2. Assessment practices
3. Our ability to be student centered, for example:
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Pair and Share: Discussion of Issues

ODo all three credit courses have to be created eqgaiow
so, how not?

O What does a studententered learning environment look
like, sound like, and feel like?

O What makes for good assessmer‘
& What does faculty collaboratiolr nj»

look like, sound like and feel like~ {




Ground Rules for Retreats

X Focus on current Masters curriculum

X Only on matters we could change as a team
x Parking lot for other matters

X Listen through lens of Program Director

X Not defend or advocate any particular course

X Past performances or personal beliefs were
sidelined

X Negotiate outcomes and action steps by end of
each day



Mapping Process

Course: Month: September
Topic/Content Skills
Subject matter for Desired Specific and
session proficiencies using engaging product
an action verbto  and performance
Detailed succinct, begin the providing evidence
clear references to statement of student learning

key concepts



Mapping: Small Group Analysis

A Divided faculty into 2 groups of 5 each
A Each group member reviewed-3 maps
A Reviewed as group with discussion

A Two teams rejoined for sharing

Possible Gaps Possible Repetitions

Issues with Questions
Assessments



Mapping: Findings

GAPS

Bolster some contenareas
Stronger links between
certain courses

Certain populations need

better address

Integrate emergingpractice
areas

Strugglewith moving to
student centered and OT
focusedlearning

REPETITIONS

1 Identified redundancies that
promote higher level
learning and those that
detractedfrom the learning
process




Mapping: Findings

ASSESSMENTS QUESTIONS

{1 Furtherexamine how 1 A number of questions
assessments can be best across courses focusing on:
used as a learner focused
tool rather than an outcome| -the sequence of course

Instrument activities and courses
{1 Explorehow to best use
peer feedback and self | -the role and utility of value
assessedearning added topics and assessme
How are we enhancing or
detracting from cultivating
self-regulated learners in ou
assessment processes?




Discussion
Timing is Everything ™

Conducting the study outside of an
Impending accreditation visit
provided space for reflection.

Acculturating study activities
Into departmental routines was
helpful to buy-in and doability.

Completing maps imeal time
created a powerful portrait of the
program.




Discussion
Less is More

Rather than casting a wide variable net,
we opted for depth of dialogue.

Our analysis of gaps, repetitions, and
assessments raised larger pedagogical
guestions and strategies:

- What is a selregulated learner?

- How can we build stronger curricular
bridges?

- Where can peers better provide suppot
to one and other?




Discussion

Strenagth Lies in Differences

As a department, there are differences among the faculty and like
other groups, sometimes those differences get us stuck.

Adhering to conversational guidelines that allowed fauthentic
dialogueallowed us to step outside of our routine ways of relating.

The study helped us to examine our preparedness for the OTD,
catalyzed collaboration and created a foundation for future
deliberations.




Limitations
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Program of a Kind> Transferability;



